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CAMBIE YACTO BCTPEYAIOIIUECA TPYJHOCTHU B IOHUMAHUN
MPOCJIIYIIUBAHUA

AHHOTAIUSA

Kaxnpiii acmekT s3plka TpeOyeT TIIATENbHOIO pAacciie/loBaHUSI U HUCCIIEOBaHUS,
MTOCKOJIbKY OHO MMEET TOJIbKO CBOWCTBEHHBIE crielr(uyueckrne 0COOCHHOCTH, KOTOphIe TpeOyer
OBbITH IPUHSATHIM BO BHUMaHHE. MBI 3HaeM, YTO SI3bIK BOIIIEN B JKU3Hb KaK B CPEICTBO OOIIEHUSI.
Ono cymecTtByeT uepe3 pedb. Korga Mbl roBopuM 00 0OyYeHHH HWHOCTPAHHOTO SI3BIKA, MBI, B
MEepBYIO OYepe/lb, IMEEM B BHJIy OOyYeHHE €ro Kak cpeAcTBO oOmeHus. OIuH U3 crnocoOoB
SBJIIETCSL ayUpOBaHHE. DTOT ACHEKT HE OUY€Hb MOJHOCTHIO M3Yy4YeH M HaXOJWUTCS BCE €lle B
LIEHTPE BHUMAHUSI MHOTUX METOUCTOB.

Crathsl paccmaTpuBaeT MpoOJIeMbl U TPYJHOCTU MOHUMaHUs ciaymanus. Llens crateu coctout
B TOM, 4YTOOBI OMNpeNeNuTh, YTO TaKoe ayJAupOBaHUE, €ro OCOOEHHOCTH U caMble
COOTBETCTBYIOIIKE IIYTH U METOJbl 0OyueHus, YTOOBI cliejaTh yCHEIIHOe u3ydeHue. Eciu Mbl
JlaéM OIIpe/ieJIeHHe CIOBY “‘ClIylllaHue” - CHOCOOHOCTH OINPENEIUTh U MOHSTH TO, YTO TOBOPST
napyrue. 9To BKIIOYAeT OHUMaHUE aKIeHTa WM MPOU3HOLICHUSI TOBOPSIIETo, €ro rpaMMaTUKH
U €ro clioBaps M CXBaThIBaHUS ero 3HaueHusl. CrocoOHbBIN ciyIIaTeah CocOOeH K BHIIOJIHEHUIO
ATUX YEThIpeX Bellel 0JTHOBPEMEHHO.

Crymasi ”HOCTpaHHBIN SI3BIK CTYAEHTHI JOJDKHBI OBITH OU€Hb BHUMATENbHBIMU. OHU JI0JIKHBI
Hampsratb CBOIO MMaMATh U CHUITY, YTOObI COXPaHSITh MOCJIEI0BATEIbHOCTD 3BYKOB, KOTOPhIE OHH
ciblmaT, u pacmmdpoBars ero. ECTh Tpu BHIa TPYAHOCTEH, KOTOpBIE CTYICHTHI JIOJDKHBI
MPEOJIONIETh TIPH TPOCITYITUBAHNN HWHOCTPAHHBIA S3bIK. OHM: (DOHETHUSCKUU, JIEKCHYSCKUH 1
TpaMMAaTUYHBIN.

VYcenemnoe o0ydyeHne B pyKax YCHEIIHOTO MPENoJaBaHus U KaX]bld yUYUTENb JODKEH 3HATh,
YeMy YYHUTh U KaK y4uTb. MBI JOJDKHBI MPOBECTU YPOKHU HA AHTIIMHACKOM SI3bIKE, YTOOBI OBITH
HOCHUTENIeM sI3bIKa JUISI HAIIMX CTYAEHTOB, YTOOBI OHM MOTJH MOJIYYUTh OJECTSIIYIO
CIIOCOOHOCTH, B TIOHMMaHUUW ayaupoBanHuu. llpociymuBanue penmaer OOJBIIOW BKIAL B
MOBBIIIICHUE BHYTPEHHEr0 MOTHBAIIMIO ISl M3Y4YeHHMs MHOCTPAHHOTO s3bika. Korjga uenoBek
MMOHMMAET, YTO OH CJIBIIINT, OH TOTOB TOBOPUTH M OOIIATHCS.

KaroueBble cioBa: ayaupoBaHWe, CXBaTblBaHUE, BBICKAa3bIBaHHE, YIEPKUBATh,
MIpeABKYIIIEHNE, BOCIIPUATHE, pa3roBopHas Oecena, 3pPeKTUBHBIN CIyIIaTeNb.
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Introduction. When we say a person knows the language we first of all mean he understands
the language spoken and can speak it himself. Language came into life as a means of
communication. It exists and is alive only through speech. When we speak about teaching a
foreign language, we first of all have in mind teaching it as a means of communication. Speech is
a bilateral process. It includes hearing, on the one hand, and speaking on the other. When we say
“hearing” we mean listening or listening comprehension.

What is listening? Listening is the ability to identify and understand what others are saying.
This involves understanding a speaker’s accent or pronunciation, his grammar and his
vocabulary, and grasping his meaning. An able listener is capable of doing these four things
simultaneously.

Every teacher should remember that listening comprehension is a complex psycho-
physiological process which implies the work of psychological mechanisms — mechanisms of
memory, of thinking, of anticipation, of oral perception etc. The sense of apprehension of speech
is “mental-mnemic” activity which is realized through the complex logical operations such as
analysis, synthesis, deduction, induction, comparison, abstraction and so on. Listening
comprehension leans on hearing sensations. Our organs of hearing are under the influence of the
colloquial speech. When we listen somebody’s speech we reproduce it simultaneously in the
form of inner speech. The speed of utterance shouldn’t fall behind the hearing sensations and
important role is also given to distinct articulatory habits which are the condition of clearness
and quickness of understanding [1.87].

Methodology. Listening is difficult for learners because they should discriminate speech
sounds quickly, retain them while hearing a word, a phrase, or a sentence and recognize these as
a sense unit. Students can easily and naturally do this in their native language and they cannot do
this in a foreign language when they start learning the language. Students are very slow in
grasping what they hear because they are conscious of linguistic forms they perceive by the ears.
This results in misunderstanding or a complete failure of understanding. While listening a
foreign language students should be very attentive and think hard. They should strain their
memory and will power to keep the sequence of sounds they hear and to decode it. Not all the
students can cope with the difficulties and entailed. The teacher should help them by making this
work easier and more interesting. This is possible on condition that he will take into
consideration the following three main factors which can ensure success in developing students’
skills in listening:

1) linguistic material for listening;
2) the content of the material suggested for listening comprehension;
3) condition in which the material is presented [2.21].

Discussion. 1) Comprehension of the text can be ensured when the teacher uses the material
which has already been assimilated by students. However, this does not completely eliminate the
difficulties in listening. Students need practice in listening comprehension in the target language
to be able to overcome three kinds of difficulties: phonetic, lexical and grammatical.

Phonetic difficulties appear because the phonic system of English is different. The hearer
often interprets the sounds of a foreign language as if they were of his native language which
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usually results in misunderstanding. The following opposites present much trouble to beginners
in learning English:

- tr-f A-0 a:-o
o—f dr - d3 sS—z 2: -0
wW—V t-f se—e

Students also find it difficult to discriminate such opposites as:
2: -9, a-aA, -1, u-u
They can hardly differentiate the following words by ear: worked-walked; first-forced;

lion-line; tired-tide; bought-board-boat. The difference in intonation often prevents
students from comprehending a communication. For example, Good morning (When
meeting), Good morning (at parting). The teacher, therefore, should develop his students’ ear
for English sounds and intonation. Lexical difficulties are closely connected with the
phonetic ones. Students often misunderstand words because they hear them wrong. For
example, the horse is sleeping. The horse is slipping. They worked till night. They walked till
night. The opposites are often misunderstood for the learners often take one word for
another. For example: east-west, take-put, ask-answer. The most difficult words for listening
are the verbs with prepositions, such as put on, put off, put down, take off, see off, go in, go
in for, etc.

Grammatical difficulties are mostly connected with the analytic structure of the English
language, and with the extensive use of infinitive and participle constructions.

Besides, English is rich in grammatical homonyms; for example: to work-work;

To answer-answer;-ed as the suffix of the Past Indefinite and the Past participle. The
distinction between the dark and clear/I/ in Russian causes similar problems to the native
speaker. Many students find consonant clusters particularly difficult to cope with. They may get
the consonants in the wrong order (parts-past: crips-crisp) on hear a vowel that is not in fact
pronounced (“little” - little).

The number of homophones and homonyms in English is small, while the number of words
which can be confused or misunderstood by inaccurate perception in relatively large. Even if
working out what the right word must be taken only a split second, it still slows down
comprehension fractionally — and spoken discourse goes by so fast that the foreign listener
simply cannot afford a moment’s delay. He may sometimes even understand the word according
to what sounds like in spite of the fact that his interpretation does not have the time to stop and
work it out. It is therefore essential for the learner to achieve familiarity with the common
phonemes of the target language as soon as possible if he is to be an efficient listener [3.94].

2) The content of the material also influences comprehension. The following factors should be
taken into consideration when selecting the material for listening:

- The topic of communication: whether it is within the ability of the pupils to understand, and
what difficulties students will come across (proper names, geographical names, terminology,
etc.)

- The type of communication: whether it is a description or a narration. Description as a type of
communication is less emotional and interesting, that is why it is difficult for the teacher to
arouse students’ interest in listening such a text.
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Narration is more interesting for listening. Consequently, this type of communication should be
used for listening comprehension.
The context and students’ readiness (intellectual and situational) to understand it.

- The way the narrative progresses: whether the passage is taken from the beginning of a
story, the nucleus of the story, the progress of the action, finally, the end of the story.
The title of the story may be helpful in comprehending the main idea of the text. The
simpler the narrative progresses, the better it is for developing students’ skills in
listening.

- The form of communication: whether the text is a dialogue or a monologue. Monologic
speech is easier for the learners, therefore, it is preferable for developing students’
ability to listening.

3) Conditions of presenting the material are of great importance for teaching listening, namely:

- The speed of the speech the student is listening. The hearer cannot change the speed of the
speaker. The temp of the speech consists of two aspects — the number of syllables per minute and
the number of speech pauses. It also depends in the importance of given information contained in
separate parts of the utterance. The most important information is given slower by means of
emphasizing the length of the vowels. Speaking about the character of the message it is noticed
that the emotionally colored reading is slower than the sport news. Also we should not ignore the
rhythm, stress and especially pauses. Thus the reduction of pauses makes the sense perception
worse. Pauses are so necessary for the student to grasp the information of each portion between
the pauses.

- The number of times of presenting the material for listening: whether the students should
listen to the text once, twice, three times or more, students should be taught to listen to the text
once and this must become a habit. However, they sometimes can grasp only 50% of the
information and even less, so a second presentation may be helpful. In case, the students cannot
grasp most of the information, practice proves that manifold repetitions when hearing do not help
much. It is necessary to help students in comprehension by using a “feedback™ established
through a dialogue between the teacher and the class which takes as much time as it is required
for the repetitive presentation of the material [4.51].

Now I want to say some words about coping with redundancy of noise. When listening to
someone speaking we usually have to put up with a certain amount of “noise”. Some words may
be drowned by outside interference, others indistinctly pronounced. The foreign language
learner, whose grasp of meaning is slower and demands more of an effort, finds these gaps far
more difficult to take in his stride. In the early stages of foreign language learning when the
learner hears usually only single words or short sentences, he has to understand them all. Later,
listening comprehension passages get longer, but in most cases they are still graded to suit his
level taken slowly and pronounced carefully, and he is still expected to understand everything.
A foreign language learner who tries to understand every single word that is said to him will be

handicapped both by his failure to do so and also, by his success. On the one hand he is stressed
and discouraged by his “defective” comprehension, has the feeling that he has missed vital
words, and may tell you “I didn’t understand a thing” when in fact he has, or could have
understood quite enough for communicative purposes. Much of what we hear is redundant, and
we have to recognize it as such. He is concentrating very hard — too hard — on understanding the
words or phrases as they come up and not relaxing enough to gather the main message.
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Results. The success of listening depends on the listener’s ability to use the anticipation, to use
the habits and skills developed on their native language in studying the foreign one. The
important role is also given to the individual characteristics of a person such as quick-wit, his
ability to listen and response quickly on different signals of oral communication (pauses, logical
stress, etc.) the ability to switch to another thinking operation, to understand the main theme and
so on. The successful listening also depends on the level of interest to a certain theme [5.131].
The orderly prepared process of teaching help to create inner motivation. It is difficult to percept
by ear and to keep the consequence of the utterance if you have to do operations of
differentiating, grouping, picking up simultaneously. There is a factor testifying about the limits
of attention, about the complications and sometimes impossibility to keep one’s eye on several
objects. We can use a brilliant combinations of individual, class and group work, work in pairs,
various and interesting forms of control, comment of marks indicating the improvement in
listening.

Conclusion. What can teachers do to help students overcome the difficulties? Teachers should
use the target language as a means of communication and as a means of teaching at the lesson.
Conducting a lesson in a foreign language gives the teacher an opportunity to develop students’
abilities in hearing; to train them in listening to him attentively during the lesson; to demonstrate
the language as a means of communication. The teacher also can use drill and speech exercises
for developing listening comprehension. For example, phonetic exercises help the teacher to
develop students’ ear for English sounds, lexical exercises help the teacher to develop students’
skills in recognizing words, and grammar exercises help the teacher develop students’ skills in
recognizing grammar forms and structures.

All in all, every teacher of foreign language can cope with the difficulties of listening
comprehension using different kinds of methods.
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